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The materials in the Special Collection on the Training of
Teaching Assistants were developed through the active efforts
- of numerous educators who first met at the 1986 National
Conference on the Institutional Responsibilities and Responses
in the Employment and Education of Teaching Assistants held
at the Ohio State University. Assisted by more than 80
individuals, the committee chairs listed below were able to
establish the collection which will be developed and
maintained by the ERIC Clearinghouse for Higher Education.
This arrangement will enable faculty members, faculty
developers, administrators, TA supervisors, and graduate
teaching assistants to have access to TA training materials
produced by institutions across the nation.

Task Force on Establishing a National Clearinghouse
of Materials Developed for TA Training

Chair: Jody Nyquist, University of Washington

Subcommittees

ERIC Collection Committee- Chair; Margaret P.yately
University of Oklahoma

Council of Graduate Deans Clearinghouse - Chair: Sheila Caskey
Southeast Missouri State University

Exploration of a Review Process - Chair: Lynda Morton
University of Missouri

ERIC Clearinghouse on Higher Education - Marilyn Shorr

Clearinghouse on ITA Materials - Janet Constantinides
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In This Issue: Training Graduate Student Instructors

This issue of Teaching at Berkeley

Educational Develop (publisher of

describes departmental and id

efforts to train and guide Graduate Stu-
dent Instructors (GSIs).

Page one highlights administrative
changes and grant opporiunities. A
recent task l'orce repon identified needed

this !
we provide.
Page two offers insi;hts into an initial
training step: the orientation. Articles
describe both the genera: campus-wide
Oncntatton Confercnce sponso:ed by the

) and outlines the services

ly each fall as well as

impro’ and
evaluattn; GSls. Thexr recommcnda-
tions are ized here. P

changes in" graduale student teaclunz
titles are discussed in another article. To
help faculty and departments undertake
a variety of training activities, the
campus makes: available-special grants;
information on this grant program is
presented®ibelow.  Finally, page one
describes»the newlycreated Office of

more spectahlcd departmental orienta-
tions, In addmon to conferences and

can help prep
GSIs for teaching: page-two discusses
such materials developed both by depart-
ments and the Graduate Assembly.

As GSls practice their new craft, prob-
lems inevitably occur. To provide GSls
with both support and iaformation,

many departments have designed short-
term workshops. Articles on page three
describe departmental and campus-wide
workshops on a range of topics.

On pages fouraand five, experienced
faculty members offer advice on working
mth GSls. methods for“provtdtng

Many departments recognize the need
for permanent, long-term GSI training.
Various 300-Jeve! courses and seminars
are offered each semester, many as
requirsd p of TA
Facully members who teach these
courses descnbe their goals, formats and
instr hods on pages_ six and

faced by GSls who leamed F.n;l shasa
sccond  language, | and assunng -con-
sistency in grading. Of special interest
are three articles describing good prac-
tices and offering tips for faculty, depart-
ments and GSls. Forcign TAs will also
find & listing of resources to improve
their spoken English and to assist them
in teaching American students.

seven. Videotaping, often a major com-
ponent of these courses, lS discussed in
several articles.

Finally, page cight lists the names of
faculty members who have received
grants to improve teaching and leataing.
This page also descnbes a prognm to

contr Yy
GSls.

Report Cites Areas For Improvement

Each year nearly 1800 Graduate Stu-
dent Instructors (GSIs) at Berkeley make
major contributions t0 teaching. particu-
larly at the fresh and soph leve

Specifically, the Committee recom-
mends that the Administration identify
one scnior administrator with general

els. For a number of years the peiicies
and procedures relating to these GSls
have been unclear; administrative chan-
rels have been diver and poorly
defined; criteria and  -esources for
appointment, training. :d supervision
of GSls have been uneven or
undeveloped.

To help improve current practices, a
Committee on Graduate Student Instruc-
tors (COGSI) was c<tablished in 1983-84
by Vice Chancellor for Undeigraduate
Affairs, W, M. Laetsch, at the request of
th¢ vice Chancellor Roderic B. Park.
Tae charge of the committee was to
examine current procedures and recom-
mend areas for improvement.

Members of COGSI included Profes-
sof William Bade (Mathemaucs) R Dr

ight for GS1 affairs: at present there
is no one authorized to coordinate pol-
icy. This officer would be assisted by a
committee of faculty and staff members,
d in ¢ ! with the
Academic Senate, who are experienced in
training and supervising GSIs. In addi-
tion, the report recommends that_every
depanment wttlt GSls xdenttfy a faculty
or to
develop formal policy and procedures for
their GSis.

The report stresses that departments
must ensure that GSIs have mastery of
subject matter relcvant to their appaint-
ment, and that GSlIs who are not native
English speakers have adequate skills ia
writing and speaking English. Testing
and remedial programs should be pro-
vtded and required when  necessary.

ori i and inser-

Barbara G. Davis (Office of E
Development), Professor Hugh Rich-
mond (English, and Chair of COGSY),
Dr. Kurt Lauridsen (Student Learning
Center), Ms. Mary Patterson (Graduate
Assembly), Professor Hanna Pitkin (Pol-
itical Science), Professor Herbert Strauss
(Chemistry), Professor Marvalee Wake
,Zoology) and Professor David Wood
gy and Parasitology and Asso-
ciate Dean of the Graduate Division).

The Commiltee delivered its report in
fall 1984, and its recommendations are
being reviewed by «he Academic Senate
and the Administration.

In its report, the Committee recom-
mends clarifying and  strengthening
policy-making and admlmstrat“e net-
works at all levels. increasing resources
for training, encouraging departments to
achiese the best procedures for their
GSls, and assuring advanced assignment
to departments of sufficient GSI posi-
tions to meet teaching needs.

.

vtce supervision shoula be estab!'shed by
using both departmental resources and
campus support units.

OED: Options For Educational

Development

Need advice on ways to improve your
courses? Wondering how to strengthen
students’ writing and speech skills?
Secking  suggestions for  working
effectively with  Graduate  Student
Instructors?

The Office of Educational Develop-
ment (formerly cal:4 TIES, Instr |

mittee on _Teaching recognizes Dis-
tinguished Teachers and Outstanding
Teaching Assistants and Teaching Asso-
ciates.

The Office of Educational Develop-
ment also produces Tecching at Berkeley
and other publications, consults with
faculty b about design and

Improvement Support Services) can
answer these and other questions to help
faculty members evaluate and improve
their courses and curricula.

Among its activities, the office admin-
isters several Academic Senate grant and
award programs to recognize and
improve tcaching and leaming. The
Council on Educational Dnelopmenl

evaluation  of  instruction,” offers
workshops and presentations on aspects
of teaching and learning, works closely
with the Academic Senate Committee on
Teaching and' Council on Educational
Development on special *nitiatives, and
provides assistance to other units and
groups working to improve instruction.

Begtnnn; thu year, a Writing.and

provides grants, from over one-th
to several thousand dollars, that are typi-
cally used to prepare new courses, plan
and improve departmental curricula, and
test and develop new modes of instruc-
tion. The Council also awards instruc-
ttonal travel ;ranls to suppon facully

mcetmss and conferences concerned with
the tmpro' ement of undu and

will offer advice and
assutant.t to faculty membm who wtslt
to imp their stud

these areas. The new Coordtnator.
Stephen K. Tollefson, a lecturer in Sub-
ject A and a recipient of the Dis-
tinguished Teaching Award, will be avail-
able to consult with faculty members and

Graduate Student Instructors. £ctivities

The C on

S

To carry out these
the report urges that the Administration
increase funding for departmental and
campus-wide programs.

The report recommends regular com-
munication among those concerned with
GSls. such as an annual conference of
depantmental officers to develop policy
and improve procedures. This confer-
ence would be planned by the GSI com-
mittee and presided over by the relevant
administrative officer.

To improve the use of GSI appoint-
ments. the report concludes, the pnnctpal
need is for firm leadership; systematic
consultation at all levels; adequate sup-
port of departmental and central pro-
grams;, and reinforcements of faculty
involvement, Copies of the report are
available from the Office of Educational
Development, 273 Stephens, 2-6392,

Teaching provides modest funds (no
more than $1000) for improving existing
courses, developing new courses, evaluat-
ing instructior, or assessing curricular
needs. Grants to strengthen the selec-
tion, guidance and training of Graduate
Student Instructors are also available.
Through its award programs, the Com-

1 d for this year include compiling
information about campus wnttn; and
speech topics, -and preparing instruc-
tional and curricular materials

If you would like more information
about these activities or a brochure
descnbing the office™s services, contact
the Office of Educational Development
(Barbara G. Davis, Director), 273
Stephens Hall, §42-6392.

Funding For The Future:
Grants Promote GSI Training

If you have an idea for improving
Graduate Student Instructor (GSI) train-
ing in your department, grants are avail-
able to help you carry out your project.

These spec:al funds can be used to
develop orientation workshops. oﬂ'er
seminars of courses. p X

requests for a faculty member's summer
salary, one-time activiies (e.g., guest
speakers or film rentals), or major equip-
ment purchases.

Applications will be assessed in terms

of the proposal’s campus-wide impact,
the ber of GSIs who will benefit, the

or resource files, or u’ndenake other
activities that improve the selection,
training and guidance of GSls.

Awards range between $250 and
$9000. Last ycar's average grant was
approximately $3.275 While the grants
cannot be used to fund GSI positions,
the Committee will review proposals
aimed at any aspect of GSI development
or training. Aside from the activities
listed above, potential projects might
include hiring a GSI 1o serve as a Master
TA or purchasing audiovisual matenals
to be used in GSI training.

Unacceptable  proposals include

expected shortsterm impact on the qual-
ity of GS] instruction, and the likelihood
of adoption or future funding by the
department.

In 1984-85. 18 of 23 applications
(78%) received some of all of the funding
requested, To upply for a grant, an-
application form, available from tne
Office of Educational Development (273
Stephens; 2-6392), must be completed
and submittea oy April 11, 1986.

For further information, lists of
funded projects. or assistance in develop-
ing a proposal, please contact the Office
of Educational Development,

4

Change Proposed in Graduate Student

Teaching Titles

Roderic B. Park, The Vice Chancellor,
ttsued a2 meme on June 25, 1985 propos-
ing that the itles Teachtng Assistant,
Teaching Fellow and Teaching Associate
(Student) be replaced by the single title
Graduate Student Instructor (GS)) as of
July 1, 1985, and that the use ot the title
Acling Instructor to appoint continuing
graduate students be discontinued.

In describing this proposed change,
Vice Chancellor Park singled out four
established principles that had been
weakened in some instances over the
years. He noted that a) training and
experience in teaclung are viewed by the
University as an integral part of ;raduate
education for most grad b)

student teaching and research appoint.
ments with a view to developinig a struc-
ture and system that effecuvely carry out
the goals of graduate education on the
campus.

The new Graduate Student Instructor
title comprises four levels and a four step
salary scale which corresponds closely to
the present salary scales in use for gradu-
ate student appointments. Advancement
within range will be dependent upon
academic performance. progress toward
degree, teaclunz experience, and level of
responsibility in the teaching program.
Standards for advancement will be esta-
blished by individual departm+nts and

that, therefore, student teaching utles
should be reserved for registered gradu-
ate students, ¢) that student teaching
appointments should. insofar as is possi-

within puidelines set by the
Umvemty GS! appointments will be
limited to eight regular academic semes-
ters in total. although some exceptional
beyond that period may,

ble. involve tncreascd bility with
xncreasmg experience. and d) that such
should conti 0 be lim-
ited 1o a total of four academtc years in
order to make appotntments avaxlable 10
as ‘many gr
The proposed change in tttles u “the first
step in assuring that future teacher
traince positions are in closer conforrity
with the Universiiy's educational goals.

as at present. be approved.

Vice Chancellor Park’'s memo
described this change as a trial measure
and called for comment from interested
parties. Concerns over the change have
been dirccted to the Vice Chancellor’s
office and are being taken under advise-
ment.

Funher revisions and more detailed

During 1985-86 the Graduate Di
and the Administration. with the advice
and assistance of the Graduate Council
and the Graduate Assembly, will be exa-
mining intensively the area of graduate

will be forthcoming as the
campus Adminsstration and thy Gradu-
ate Division continue their study of gra-
duate student teaching and research
appointments.
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Orientations

GSIs In Their Element:

Teaching

Marjorie Faitens, LECTURER
CHEMISTRY

Each year over one hundred new gra-
duate students eater the UC Berkeley
Chemistry Department. all of whom will
serve as teaching assistants during their
first semester. For many this will be
their first teaching experience. These
new Graduate Student Instructors (GSls)
will serve in about eleven different
courses, teaching approximately 2200
freshmen and 1500 sophomores. Most
chemustry graduate students wiil work as
TAs for three semesters, and many will
continue n academic carcers. During
the first term of teaching. TAs often have
many unanswered questions about teach-
ing and are receplive to suggestions and
gutdance concemning their teaching duties
and new ideas for experimentation in
teaching.  Therefc the istry
Department believes it is valuable to
he'p TAs establish a good teaching pat-
ten early, a pattern which they can fol-
low in their subsequent teaching assign.
ments.

‘Chem Program Catalyst For Effective

ties; safety equipment and use: and
teaching a lesson.

These discussions are augmented by
hands-on d wions with lab Yy
safety equipment. In the past, videotape
presentations have also been used for
this purpose. The leaders, who are
briefed earlier in the week, are given a

structured agenda to follow but are

allowed flexibility in their p ion

GA Orientation Conference

Robby Cohen, TA PROJECT COORDINATOR

To help teaching assistants prepare for
their instructional Guties the Graduate
Assembly holds an annual TA Training
Conference just prior to the commence-
ment of tae academic year. This confer-
ence-is campus-wide and is the single
largest TA training event at UC Berke.
ley. Over 400 TAs from almost all
departments typically attend the confer-
ence.

Conferences begin with a plenary ses-
sion and an address by a faculty
orienting TAs to their role and

At the conclusion of the workshop, the
trainers and participants relax during an
informal discussion session.  Faculty
members who will be teaching during the
fall 1erm are invited to join the group.
The highlight of the day is a slide presen-
tation session depicting vanous aspects
of the chemistry graduate student's
existence and glimpses into the lives of
the faculty members when they are not
doing chemistry.

The success of our orieatation
workshop can be attributed to careful
planning, preliminary hard work and the

peration of the Our depart.
Ment is fortunate to-have experienced

Prospective Chemistry GSls put their enzymes to work during orientation
activities In Latimer Hal)

During the week before the beginning
of fall term, all incoming chemistry gra-
duate students 2ttend a compulsory one-
day orientaticar in which the new gradu-
ale student instructors are. trained by
cighteen to twenty experienced GSls.
Two tr four fa~ulty members usually par-
ticirate in the ¢rientation as well.

Each participant receives the Chenus.
try TA Handbook and the agenda for the
day, After a brief introduction, the par-
ticipants are divided into groups of eight
10 ten students and sent to the instruc-
tional Iab rooms where most of the train-
ing activities take place. These are the
rooms where the graduate students them-
selves will eventually be teaching, Each
small group is led by two experienced
TAs who cover various aspects of teach-
ing including: first teaching day activi-

GSIs who are willing to give much of
their time, creativity and #nergy to help
make our workshops effective. Each
year, our TAs volunteer in greater
rumbers than we need. The TA trainers
who help conduct the fall workshops get
no monetary remuneration for their time
and help. However, we have tradition-
ally invited them to a dinner to show our
appreciation.

For the past two years, the orientation
workshops have been funded by the
Department of Chemistry. Last year the
Committee on Graduate Student Instruc-
tors (COGS!) provided some funding to
pay the salaries of supervising head TAs.
COGS! will be funding two-thirds of the
Chemistry Department’s 1985-86 TA-
training programs.

GA Gives TAs Good Advice

As graduate students embark on their
teaching careers at Berkeley, they can
tum to a number of sources for informa-
tion and advice. A useful resource is the
Graduate Assembly TA Training Project
which is available to assist departments,
faculty, and graduate  students
throughout the campus in their training
efforts. The TA Training Project 15
devoted solely to the training of Gradu-
ate Student Instructors (GSls). The
project’s annual TA Training Conference
provides new and experienced GSls with
opportunities to develop skills, explore
teaching  techniques and  identify
resources available on campus, The TA
Training Project also produces a hand-
book for GSls and will publish a special
handbook for foreign TAs this fall. A
newsletter for GSIs is currently being

plunned for the 1985-8‘§ academic year.

itlities in und d educa-
tion. Past speakers’have inciuded Pro-
fessors Richard Sutch (Economics) and
Steve Selvin (Public Health). Following
the plenary sessi partici group
into workshops led by experienced TAs
and faculty, which provide new TAs with
practical advice on how to teach
effectively.

Workshops are divided into discipline
specific subjects and topics addressing
campus-wide instsuctional concems. The
discipline specihic workshops allow TAs
in science, humanities, and social science
to deal with the special teaching.prob.
lems which occur in their own fields.
The more general workshops, such as
“teaching your first class.” “‘overcoming
grading problems,” “how to facilitate dis-
cussions” bring TAs from all the discip-
lines together — encouraging a fruitful
exchange of ideas on teaching methods.

Workshops address not only conven-

tional pedagogical problems. but also the
complex armay of cultural, social and

R 11
“Ad" . 4"‘

Photo by Denlele Sp timan
A blrd’s eye view of the Pellcan Bull}iln;.

the home of the Graduate Assembly ~ a
uselul resource for teaching assistants

At the ¢ TAs are introduced
to the educational resources on campus
which offer assistance in teaching and
advising undergraduates. This introduc-
tion is provided through exhibits which
are set up by representatives fiom -the
library system, the Student .Leaming
Center, the Office of Educational

employment issues which confi TAs
at UC Berkeley. Included are discus-
sions of foreign TA problems, establish-
ing a classroom chimate free from racial
and sexual prejudice, and TA rights and
obligations as employees.

Last year's most popular new
workshop offered TAs the opportunity to
hear the undergraduate view. The two
upper division workshop leaders had sur-
veyed v:idergraduates in many discip-
lines and explained the best and worst
TA teaching practices from their perspec-
tives.

Develop , the C ling Center and
other instructional support units.

Although conference evaluations reveal
that graduate student instructors from all
levels find the sessions helpful, novice
TAs who always make up the majority of
conference participants are most appreci-
ative of the training. These inexperi-
enced TAs, who often enter their first
semester of teaching with little under-
standing of instructional problems and
methods, find the practical teaching tips
offered by veteran TAs and faculty a crit-
ical first step in leaming to teach.

GSis Learn By The Book

A useful means for orienting Graduate
Student Instructors (GSlIs) to their
instructional responsibilities is through a
handbook. This form allows for the
compilation of essential information in a
format that can be easily retained by
GSls. When necessary, handbooks can
be updated and revised to include new
ideas or new procedures.

At the campus-wide level, the Gradu-
ate Assembly TA Training Project's
handbook, Learning to Teach, provides
pertinent information to teaching assis-
tants in a variety of disciplines. The
handbook, available to bers of the
campus communily without charge,
acquaints TAs with the instructicnal
probl c ly enc d at the
university, and offers practical advice on
how to resolve them.

Most of the articles in the handbook
are written by experenced teaching assis-
tants, as v.:is is the group most familiar
with the special teaching problems con-
fror:li.ng TAs. The book te-gins by

Al publications are available to
of the campus community free-of-charge.

Dunng the year, the project spofizors a
series of workshops that offer advice on
instructional matters as well as other
issues of concern to GSIs. In addition,
staff members of the project advise and
collaborate with faculty and graduate stu-
genss in individua! _departments in

Finally, the project serves as a c_aTnpus-
wide clearinghouse for information on

ex the initial teaching concemns

which TAs encounter at the beginning of

detailed information on courss adminis-
tration and procedures, instructional
resources, financial assistance and
employment matters.

The Graduate Assembly will be distri-
buting the handbooks to departments
during the first week of classec If your
department is in need of handbooks
please contact the TA Training Project,
Anthony Hall, 2:2175.

Several  departments  have  alsc
developed handbooks as a way to address
the teaching concerns of a particular dis-
cipline and to discuss specific adminis-
trative and departmental procedures.
Such handbooks exist for GSls in, the
departments of History, Chemistry, and
Economics, for example. The English
Department has produced a handbook
specifically for instructors in the 1A-1B
series. The Mathematics Department
provides its GSIs with a pamphlet enti-
tled Chalking It Up (Random
House/Birkhauser Series). These depart.
mental handbooks focus on a ber of
similal: topics, including such issues as

the semester: how to prepare for and
conduct the first class, what to expect
from undergraduate students and how to
approach the problem of motivating
them. The handbook also offers a
chapter on teaching strategies appropn-
ate in different disciplines, including arti-
cles from TAs in the sciences, humanities
and social sciences. The troublesome
problems which arise in grading under

d work are explored in the book.

TA training issues by cond g on-
campus surveys and communicating with
training programs at other colleges and
universities.

For more information, contact the TA
Training Project, Anthony Hall, 2.2175.

as are the teaching methods needed to
lead meaningful and lively discussions ‘n
class. Finally, the handbook provides

ng g g the
first day of class; and how to conduct an
effective discussion. Each handbook.
however, also looks at the specific con-
cems and problems encountered in the
particular  discipline, e.g.. laboratory
safety, using the blackboard to explain
probl and helpi d write an
essay.

Departments that are interested in
developing a2 handbook for their GSls
can apply for a grant from the Commit-
tee on Graduate Student Instructors.
Contact the Office of Educational
Devel t (273 Steph Hall; 2.
6392) for more information.
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Workshops

Somethinngdr Everyone:
Campus Offers GSI Workshops

Several campus units offer short-term
workshops for GSIs that can supplement
a department’s training lcuvmn These
workshops can help GSls lmprov' their
teaching effecti review d
exams and papers more effectively, and
handle a variety of classroom situations
and prevlems. Workshop seekers can
sum to:

o The Bay Area Writing Project
5635 Tolman Hall
Contact: James Gray, 2-0963

GSls can emoll in workshops and
courses related to the teaching of writing
offered by the Bay Arca Writing Project.
The project can also amrange classes for
interegted GSIs and depariments,

o The Counseling Center

Building T-5

Cortact: Jane Moorman, 2.2366
The Counseling and Psychological Ser-
vices (CPS) units (Psychiatry, Counseling
and Student Advising) do outreach with
GSls around specific teaching concerns at-

® Graduate Assembly
TA Training Project
Anthony Hall
Contact: Robby Cohen, 2:2877

In addition to the orientation “onference,
TA handbook, and other rela.od services
for Graduate Student Instructors, the TA
Training Project of the Graduate Assem-
bly offers a2 series of workshops each
semester, addressing a- variety of issues
that confront GSIs. These workshops are
designed by TAs = with faculty assis-
tance — and provide practical advice on
teaching and the educational process.
The GA has also held 2 number of
workshops fi of

Econ Grad Students Profit From

 Training

Laurs Tyson, ASSOCIATE PROFESSOR
ECONOMICS

rd

During the summer of 1980, the
Economics Department initiated a Train-
ing Program for Graduate Stvdent
Instructors. The program has run con-
secutively for five years, funded in part
by a grant from the Committee on Gra-
duate Student Instructers and in parnt by
the department itself. During this period
he dcpartment has appointed an average
of about seventy of its graduate students
each academic year as teaching assistants
of associates, mainly in large undergra-
duate lecture courses. As a result of
-heavy enrollment demand in undergradu.
ate Economics ccurses, the department
has ;enmlly been able to hire all of its

racism. sexism and GSl overwork. In
addition, several workshops cach semes-
ter focus on specific problems confront-
ing GSls in the different disciplines.
Included in last semester’s workshops
were such topics as: Tcaching in the Phy-
sical ‘Sciences; A Workshop for Foreign
TAs; Race and Education at UC Berke-
ley; and TA Employment Problems.

Participants in Graduate Assembly TA

Ksh ponder pedagogical problems

the request of academic departments ar.d
the Graduate Assembly.

o The Disabled Students’ Program
2515 Channing Way
Contact: Sharon Bonney, 2-0518

Workshops. as well as printed materials
and private consultations, are offered to
GSIs interested in” providing academic
accommodation for disabled students in
related course activities,

o The Office of Educational
Development
273 Stephens Hall
Contact: Stephen Tollefson, 2-6392

Since,writing and speaking are two skills
that cross all course boundaries, the OED
prov:des wortshops, videotapes, and
private consultations ts help GSIs leam
more about how to encourage, respond
to, and finally evaluate students’ writing
and speaking. Workshops focus on the
individual subject areas of GSls, drawing
on their own students’ work and on

and opportunities for writ-
m; and speaking in a given discipline,
Participants wul dnscuss how grammar,
or and style
affect the content of a particular piece of
work,

o The Student Learning Center
Building T-8
Contact: Ronald P. Drucker,
2-7332 or 2-0982

! nebeh

W ps show partici| GSls how
to teach specific skills in writing and crit.
ical reading in the course of cl

seeking a teaching
posmon and has occasionally hired
qualified students from other depan.
ments as well,

At the beginning of each academic
year, approximately one-half of the stu-
dents hired as GSIs have no previous
tcachm; expenence' they are lssuned to

sene in 1, the-i y
d course in eo A
primary objective of the deplnmems
is to p these

mexpenenccd GSls with a basic under-
standing of _their mpounbnhues and
some of the prob! ly encoun-

claborates on these topics. The main
topics covered in both the workshop and
handbook have included: the role and
responsibilities of the Graduate Student
Instructor in economics; construction
and grading of problem sets and exami.
nations; the privention and handling of
cheating; how to conduct office hours;
GSl/sludem support; ‘ecturing and dis-
cussion techni and administrative
details specific to the Economics Depart-
ment. Both the workshops and the hand-
book have been designed to complement
the content of the Graduate Assembly
TA Training Project in which economics
teaching assistants have been encouraged
to participate.

Each year the infonnation presented in
the workshops and handbook is revised
to reflect chan;es in both University and
depar d For
this year the handbook will be revised to
explain the new ACE procedures and
associated GSI responsibilities and the
new computenzed mdm; procedure
adopted in Economics 1,°

A final aspect of our training efforts is
evaluation. Each semester, the depant-
ment administers formal GSI evaluations
which are examined by the Depanmem 'S
Vice-chair in chr~>2 of GSI training.
Those students "cncountering teaching
difficulties are advised about methods for
xmprovm; teaching. To en.oursge and

tered in Economics 1.

Since jts inception, the training pro-
gram has had two main features: annual
workshops on topics relevant to the tasks
of mno'mcs teachm; assistants; and a

k that izes and )

ack ledge excellence in “traduate stu-
dent instruction the department recoms
mends students with, outsts nding teach-
ing records for the Universit /'s award for
distinguished teaching by Te.aching Assis-
tants and Associates.

Poli Sci Elects Training Program

For New Term

Jack Citrin, ASSOCIATE PROFESSOR
POLITICAL SCIENCE

In the course of a year, 100 teaching
assistants and readers are_employed in
several lower-division and upper-division
Political Science courses. Unfonumtely.
most of the g1 students
10 these positions for the first time have
no teaching experience or knowledge of
the administrative and educational con-
text relevant to Berkeley undergraduates.
Our faculty have recognized that more

instruction, The one-hour long presenta-
tions, which are tailored to the needs of
participating GSls, cover such topics as
Where and How to Intervene in the
Writing Process; Establishing Guidelines
for Student Papers; Leading a Discussion
Group: Making an Essay Assignment
Work; Evaluating Student  Papers:
Responding to Students for Whom
English is a Second Language; and Leam-
ing From Texts,

o Subject A
216 Dwinelle Annex
Contact: Kim Davis, 2-5570

Senior Subject A stafl conduct workshops
on writing evaluation and instruction as
a pant of the course work in a variety of
disciplines. Departments and GSIs
should consult with Subject A at least
two weeks in advance so that workshops
may be designed for the specific course.

Percemagef of departments requiring orientations, workshops, consultations,
and courses:
Large Small
Departments Departments

(Appointing more than 15 TAs: n = 20) (n = 46)
TAS are required to:
® Attend departmental orientation session 70% 35%
o Consult with professor/master TA about teaching 55% 81%
o Enroll in 300-levcl course 45% 26%
® Read departmental handbook, files, materials 35% 33%
© Attend departmental workshops, meetings, seminars  30% 42%

9 tErom UCB Report on Graduate Student Instructors, 1984. )

ttention toward TA training
would contribute to the quality of under-
graduate education as well as to the pro-
fessional training of graduate students.

panicular attention to classroom prob-
lems that arise in dealing with students
of diverse levels of preparation and a
range of backgrounds.

We have also found it useful to direct
workshops at particular political science
issues, ¢ g., political thecry or methodol-
ogy. using faculty and experienced GSls
as guest lecturers. These workshops are
most valuable for first-time TAs when
offered at the beginning of the semester,

While these training workshops can be
extremely buneficial to Graduate Student
Instructors, it is also essential for GSIs to
discuss issues raised in these workshops
with faculty or experienced TAs so that
new instructors can benefit from others’

“Our faculty have recognized that more ‘systematic attention
toward TA training would contribute to the quality of undergra-
duate education as well as to the professional training of gradu-

ate students.”

Jack Citrin, Associate Professor, Political Scicnce

As a result, in 1984-85, the Political
Science Department appointed a TA
fesource person on an experimental
basis. Chrisiine Schoefer, a graduate stu-
dent and teaching assistant. herself, acted
in this capacity. Ms, Schoefer, aided in
part by myself, held TA training
workshops, met with individual Gradu-
ate Student Instructors (GSls), and con-’
ducted research to assess the need for
continuing a formal TA training project
within the department,

In conducting workshops. we have
found that some sessions must be gen-
eric, i.e.. of relevance to all GSle no
matter what courses they teach, while
some sessions must also address the spe-
cial problems of particular courses, At
the general level, workshups can be
devoted to: the role and responsibility of
the TA; the first day of class: conductm;
discussion _sessions; teaching  critical
reading, writing, and thinking; and grad-

comments and feedback. Thus, in addi.
tion to the workshops, we plan to offer in

1985-86 two general consulting sessions |

cach semester. One will be a question-
and-answer session for all GSIs and the
faculty members with vhom they will be
working. This will provide an opportun-
ity to discuss general issues ubout teach-
ing. Another general session, at which
opinions and suuestions from undergra-
duates will be solicited, is also scheduled,
The results of these meetings will be
summarized in writing and distributed to
graduate students,

Using funds from a grant awarded by
the Committce on Graduate Student
Instructors, and based on the success of
Ms, Schoefer's work this past year, we
plan to expand the TA training program
in the Political Science Department in
1985-86, Not only will we offer the
above-described workshops and consulta-
tion sessions, but we will also prepare a

ing papers and exams, M ', We
believe it is important to address specific
types of TA/student interactions with

dbook for TAs and examine the pos-
sibility of more formalized evaluation
procedures at the end of the semester.
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Workmg With Grz duate Students

Nouvelle Methods For ¥rench TAs

Germl Jian, SENIOR LECTURER
FRENCH

When the Chairman of .~ French
Department invited me to Berkeley in
1965, he handed me a copy of The Slate,
the student course adv-sory for incoming
freshmen. Sharply critical, The Slate
unequivocally urged students to avoid
the French Dcpartment citing lack of
direction, training, and poor teacling
ability among the teaching assistants.
The chairman challenged me to change
this sad situation. 1 answered that with
the full backing of the department, 1
could try.

When I arrived at Berkeley, I found
that lower-division French courses wure
entrusted to the newest assistant profes-
sor who often viewed the usk 15 an
academic purga Iq
that lower-d:vmon TAs were leﬂ com.
pletely on their own and had little train.
ing or interest in teaching elementary
French. 1 immediately .banned English
from the classronms and initiated @
series of bi-weekly meetings for Graduate
Student _Instructors (GSls) in a_given
course. The sessions focused on the gen-
enal tenets of language acquisition, the
various 1x.thods then in practice, and
the advantages of nur approach. In each
rpcetin; we answered the following ques-
tions:

o What do your students know so far?

o What do we want to introduce, drill,
explain, and verify?

e How do we approach new material
based on what we have done so far?

. Why do it this way? Is there a better
way?
® What type of exercisc could we dmsc

to that stud; 1!

and use a specific structure spontane.

ously in harmony with the materials
acquired previously, and in the context
of meaningful practice?

To better demonstrate the new tech-
niques, 1 bigan teaching a pilot French !
and French Il section personslly and
invited GSIs to attend. Further, we esta-
blished a visitation procedure sull in
existence. Each TA receives at least two
visitors, another faculty member and
myself. Each visit is followed by a dis-
cussion. Periodically we use video ser.
vices to tape a particular class and com.
ment on it in a playback session with all
the GSIs of a given course. In a similar
vein, we produced a ﬁlm in 1972 demon-

our To our
delight, the film has been shown at cam-
puses throughout the country,

The increased training initially created -
workload problems for the GSls. We
resolved this situation by incorporating
meetings, observation of demonstration
classcs and other learring activities into

course units.
Thns allowed GSIs to satisfy their study
list requirement while they devoted
twenty hours per week to their teacher-
training, teaching, and preparation.

Within a few short years The Slate
celebrated the “excellence of the French
TAs and the French lower-division pro.
gram.” Enrollments, which had been
decreasing, swelled. Even with the elimi-
nation of the language recuirement in
1970, our er' .ments were maintained
and began o rise again. In 1965, the
department enrolled between 35 and 40
TAs. Today that number is close to 70.
Exwch TA teaches a section of nomore
than twenty-five students and the total
lower-division enrollment stands between
'1500 and 1750 studznts.

While numbers alone do not prove the
validity of our accomplishments in
language teaching, they indicate to what
extent we held back the tide, or, more
precisely, the withdrawing tide. Our
lower-division program in French never
suffered the throes of declining enroll:
ment or intefest, as was generally the
case in foreign languages throughout
American universities in the 1970s. This
unfortunate phenomenon was most often
blamed on abandoning language require-
ments, but much of the fault also lay
with faculty methodology and i perly
prepared  language teachers. Today.
teacher-training is taken more seriously
a the umvmny lc\':l and second

ac a more
sophisticated d:scuphne than it was
twenty years ago. Curriculum guidelines
for foreign language, at both the secon-
dary and college levels everywhere, now
clamor — with the support and approval
of nearly the entire profession ~ for
both communicative competency and
demonstrable oral proficiency. We
appear 1o have been twenty years ahead
in this department since communicative
oral competency. and, hence proficiency,
have always been the mainsuay of our
program. Our Giaduate Student Instruc-
tors, for two decades, have wanted to
demonstrate for themselves what they sce
demonstrated in classes taught by master
teachers, namely. that American college
students not only are eminently capable
of antaining proficiency in a foreign
Janguage but they can immensely enjoy
the entire lcarning process leading to that
satisfaction.

Tips Fer Faculty

Efforts by individual faculty members
can improve the quality of graduate stu-
dent instruction and can benefit the Gra.
duate Student Instrictor (GSI), the
undergraduate and the faculty, The
suggestions that follow can be readily
implemented and are aimed at encourag:
ing greater faculty interactions with GSls
in the preparation for and actual teach-
ing of specific courses.

® Sct up a meeting to discuss the course
and the GSIs' role thoroughly before
the semester begins (covering such
topics as procedures, responsibilities.
grading, and best ways of spending
time in sections).

o Give GSls a copy of the course syl-
labus and readings at least a week
before class begins.

o Recommend additional readings on
course topics unfamiliar to GSls.

o Get GSIs together with those who
have taught the course in previous
years, so that new GSls can benefit
from the experience of their predeces-
sors regarcding best ways of spending

time in sections, chief problems stu-
dents may experience, ways of stimu-
lating discussion, and so on.

» Require GSls to attend course lectures
regularly, so that GS.s know what
material has been covered and how.

o Schedule faculty member's own office
hours at different times thaa the GSIs®
in order to maximize students® oppor-
tunities to consult with course staff,

v Ask GSIs 15 give instructors brief
weekly written reports on any prob-
fems the students may be having in the
course (e.g., List the 2 things that
caused students the most difficulty in
class last week’).

o Get together with GSls regularly to
discuss how the course is going.

® Get together with GSls to design
course assignments and exams and to

P ¢ criteria for gr

o Revisw a sample of GSIs' comments
and/or grades on at least the first set of
essays, problem sets, quizzes or lab

reports.

History Professor James Kettner and graduate student pore over
undergraduate bluebooks

Photo by Daniele Speliman

TAs Mark Time:

History Examines Age-Old Grading

Problem

James Kettner, ASSOCIATE PROFESSOR
HISTORY

As teaching assistants and readers, gra-
duate students often have major respon-
sibility for grading student work. Grades
are an integre! part of undergraduate st
dents’ educational experiences (perhaps
more important than we would like) and
can be a gauge as to how students are
responding to the course. For these rea.
sons, it is important that the instructor
and the TA/reader communicate regu-
larly and effectively on the subject of
grading. This can minimize any incon-
sistencies in the grading procedures and
keep both faculty and graduate students
apprised of the extent to which studeats
are understanding the material.

. In my own courses, graduate students
are responsible for grading essay exams
and take-home papers (under my super-
vision) and thus must be able to assess
cach and
tion., 1 ldvue TAS to comment briefly,
objectively, and impersonally in the mar-
gins of the essay and to maks a short
general statement at the end: v.g., “this
shows that you have mastcred a lot of
information, but you havc not qulle
ded to the q " or, “your
mummt is convincing but the essay
could have been more effectively organe
ized and supported with more specific
evidence.” This helps explain the basis
of the grade to the students and will be
useful later (to professors and TAs alike)
if the student wishes to discuss the exam-
ination or assignment. The TA- might
identify the “best” response to each
exam question so that copies can be
retained t0 show other students.

1 also provide my TAs with the follow-
ing framework to help them determine
the letter grades for students® work:

A-range: 1 like to be pretty conseiva-
tive with A grades, a little more generous
with A-. These essays and papers should
be directly responsxve to the main issues
and tac “sub of the
posed. The argument should be clear,

logically orunued snd supponed by
wellchosen evxdence Usually it is not
difficult to recognize stand-out essays.

B-range: These should also be vespon-
sive to the issues, though they may leave
out some “obvious™ elements or have
some weaknesses in evidence or arpu.
ment. Mmor errors of fact, digressions
from the topic, skimpiness of evidence,
or exclusive reliance on a single. lecture
or reading will distinguish these from
A-range cssays.

Cerange: These should show some
command of the course materials, but
they will probably lack focus and include
materials not really relevant to the ques-
tion. Partial treatment of the key issucs,
lack of organization, all facts and no
argument, or all argument and no facts,
major errors, etc., will characterize these
exams.

D and below: Incoherence, minimal
control of evidence, emphasis on ideas
irrelevant to the question, etc., will make
these as easily identifiable as the A-range
essays.

Because paper assignments for my his-
tory courses are identical in type to
examination questions, 1 ask TAs to
weigh basically the same kinds of ele.
rients as on the exams: relevance, organi.
2ation, and effective support of the argu-
ment by specific examples. Because the
examinations are written _under time
pressure, 1 usually advise the TAs to
toleraie some lapses in form (for exam.
ple, minor spelling or grammatical
errors) if they do not seriously comprom-
ise the clarity of the argument. I do
encourage the TAs to give more ' eight
to such matters in assessing papers.

I have found it useful to review
periodically through the semester a sam-
ple of TAs" graded papers or exams
across sections. This assures that the
seme standards are consistently being
applied, 1 have also found it useful to
meet regulaly with TAs regarding their
grading practices so that they are
informed about my standards and expec-
tations.

o Inform GSls about campus resources
for referring studemts who need
tutorial assistance, advice, or counsel
beyond that which the GSI is qualified
to give.

o Amange for GSIs to be evaluated by
their students (midsemester and at the
end of the semester) and discuss the
results of these evaluations in ways
that will help the GSls inprove their
teaching.

o Visit GSI sections at Icast once during
the term and talk with cach GSI con-
structively about his/her strengths and
weaknesses,

® Set up a schedule of classroom visits
so that ecach GSI is visited by two

other GSls, so that they may give each
other constructive criticism =nd “tips”
for improving specific aspecis of their
teaching. (The Office of Educational
Development has guidelines for class-
room visits.)

o Contact the Office of Educational
Television and Radio to amange to
have someone talk to the GSls about
the orponunmes for having their sec.
tions videotaped (0 give them addi.
tional feedback on thetr teaching (con-
tact Ann Juell at 2-2535).

o Inform GS: of other resources (such
as those listed in this issue of Teaching
al Berkeley ) to help them improve
their teaching.
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Formula Multiplies Fcreign GSIs’

Language- Skills

William Bade, PROFESSOR
MATHEMATICS

Becauze of its large teaching load. the
Department of Mathematics appoints
between 110 and 130 teaching assistants
each semester. Teaching assistantships
are often the only major form of finan-
cial support available to our graduate
students. To attract the best stud

recorded on tape which is sent to Prince-
ton for grading. Each response is given a
rating on ¢ sibility, p -
tion, yrammar and fluency. Averages are
con.puted, and an overall comprehensi.
bility score is derived vhich ranges from
0 to 300. In additinn, special diagnostic
scores are provided for the different quai-
ities of spsech. Applicants can take the
TSE, along with the TOEFL, at test

from around the worid, we must offer
these positions to students whom we
have not necessarily been able to inter
view. Inevitably, new Graduate Student
Instruciors (GSls) arrive in Berkeley who
have had inadequate training in spoken
English and often cannot be understood
by students and cannot understand stu-
dents’ questions. The TOEFL (Test of
English as a Foreign Language), with its
focus on writing and grammar. is not a
reliable guide to oral skills. Conse-
quently, we needed a way to test foreign
applicants in speaking skills, as well as a
means for improving the spc’en English
of those already here.

The Test of Spoken English (TSE) of
the Educational Testing Service appears
to be-an appropriate instrument for

8 foreign appli In 1983 we
began requiring the TSE of these stu-
dents in our department. As we did so,
we found we needed to know in a practi-
cal sense what a given TSE score means.
Under the auspices of a grant from the
Committce on Graduate Student Instruc-
tors, we selected a group of nine cutrent
students (from China, Kores and Poland)
known to have problems with spoken
English and gave them the TSE in early
December 1983. Beginning in Janusev
1984, these students attended a special
ten-week course given- by the English
Language Program at UC Extension. In
May 1984, after retaking the TSE, most
students scored ccnsiderably higher. The
experiment has been successful in both
establishing criteria for selecting TAs and
demonstrating that the oral English skills
of foreign TAs can be greatly improved
thrrugh a carefully designed course of
limited duration.

The TSE consists of seven sections,
each involving a particular speech
activity. These range {rom reading a
printed passage to such tasks as descnb-
ing a bicycle in as much detail as possi-
ble. The examinece's responses are

centers throughout the world. The cost
is $40 per test, and reports are sent
directly to institutions.

In our first year of requiring the TSE
of foreign TA applicants we asked for a
score of 250. As a result of our experi-
ence I believe that standard was too high,
Applicants with a score of at least 220
hould be considered. Morcover, it
seems wrong to establish rigid cutoff
scores, Other factors must be weighed.

1 believe that Mathematics is the first
department on this campus to use the
TSE. However, it is being used widely in
this country. At least S0 universities
now require or recommend TSE-scores
for TA applicants.

Looking toward a possible program for
our campus. we should not only require
ithe TSE of incoming foreign Graduate
Student Instructors, but should also pro-
vide a remedial program of English
instruction in which students have par-
tial responsibilities for the costs. Classes
should consist only of graduate students
who are currently teaching or who are
preparing to teach.

As part of an overall program, a
means of testing English proficiency on
campus will be necessary “Tie TSE Pro-
gram offers the Speaking Proficiency
English Assessment Kit (SPEAK) for
direct purchase by university-afilisted
English language institutes. The kit uses

Tips For Departments

The following guidelines can be imple-
mented at the departmental level to
improve the sclection, training and
evaluation of Graduate Student Instruc-
tors (GSls).

® Assign an individual or committee
wit% primary responsibility for matters
related to the appointment, training
and- supervision of graduate student
tea.hers.

e Develop formal policy statements on
the rights and responsibilities of GLls
and on procedures for appointing and

ppointing grad d teach-
s.

o Appoint and reappoint GSIs on the
basis of command of both spoken and
written English, command of the sub-
ject matter and potential or demon-
strated teaching ability

o Develop a plan for training GSls.
Involve both faculty and GSls in the
process to assure that the needs of
GSIs, faculty and un<ergraduates wll

met.

o Make apprentice teaching opportuni-
ties avalable to graduate students
regardless of career goals if possible
and practical.

® Provide critical feedback to the novice
teaching assistant throughout his or
her first semester.

o Provide orientations for new GSls
before they undertake their duties, dis-
cussing roles, responsibilities and other
issues related to being a TA.

o Use campus-wide training activities tc
supplement (but not replace) depant-
mental training erforts.

o Capitalize on experienced GSls by
informally involving them with new
GSIs in “buddy pairings,” in small
group discussions, or through written
legacies.

Use centralized training-and resources
to increase GSI sensitivaty to the class-
room climate and the conditions and
needs of iainority students and dis-
abled students.

Amange for apprentice teachers to
receive feedback about their teaching
(from student questionnaires, video-
tape, or observations by peers, head
TAs, or faculty members) during the
middle of their. first teaching term, in
the spirit of improvement.

Formally evaluate new and experi-
enced GSls at the end of a semester
hrough d questi ires and
observations by a faculty member or
TA coordinator.

If appropriate, appoint a “Master TA®
with clearly defined duties, status and
pay, who coordinates GSI activities for
large courses with many sections, con-
ducts demonstration <lasses or orienta-
tion sessions for new GSls, observes
and monitors GSI performance and, in
general, provides a lisison between
GSls and faculty.

o In departments with large numbers of
GSls, offer 300-level courses aimed at
derlrlxonstmin; and perfecting teaching -
skills.

Initiate a series of workshops or collo-
quia on teaching to which GSls as well
as faculty are invited.

Identify procedures for GSI training so
that it is not solely dependent upon
the efforts of a single individual.

-’

Tips for GSIs

Gnadi Student Instructors (GSls)

retired tests from the TSE im ional
program. With the kit comes a self-
instructional  training  manual  that
explains how to administer the test, It
might be possible for the campus to
designate a unit to test students with
SPEAK for the benefit of all depart-
ments.

Judging by the Math department’s suc-
cess with the TSE and related ESL
course, | would encourage other depan-
meats that rely extensively on foreign
GSls to adopt, or experiment with, simi-
lar measures.

Resources For Foreign GSIs

Foreign GSls can turn to a number of
campus courscs and resources to improve
their oral fluency and skills in teaching
American students. These include:

© Subject A for NonNative Speakers
of English
216 Dwinelle Annex
Contact: June McKay, 2-5975

Twe  courses devoted to  spoke.
English are offered — Subject A 35A and
Subject A 35B. Both classes. which pro-
vide 2 units for study lisy filing and 0
units toward graduation, meet for three
1-hour lecture/discussion classes and one
I-hour language lab per week.  The

of English communication, including

can influence their own teaching experi-
ences through a variety of methods
designed to enhance and develop teach-
ing skills. The fcllowing are a few help-
ful suggestions for GSIs:

© Initiate meetings with those who
have been GSls for the course in pre-
vious years in order to benefit from
their experiences regarding the best
ways of spending time in sections,
chief problems students may
unter, ways of lating dis-
cussion, etc.
Talk with the faculty member about
the problems that arise in teaching
and ask for “tips™ on how to handle
difficulties.
Attend course lectures, whether
required or not, to know what
material has been covered, be better

c exp accent imp.
ment, and listening skills. In addition,
UC Extension will tailcr courses to the
needs of departments or groups ar.d offer
instruction on-site. GSIs, who have been
referred by a faculty member, may some-
times be provided complimentary enroli-
ments in the Berkeley classes on a space-
available basis.

¢ Language Laboratory
B-50 Dwinelle
Contact: Victoria Williams, 2-0767

The Langucge Lab has a vadety of
self-study tapes fcr speakers whose first
! is not Euglish. The tapes vary

courses cover English p iation, oral
comprehension, and fluency. Although
both are andergraduate courses, graduate
students have enrolled in the past. 354
meets in fall and spring semesters: 35B
meets only in the spring.
o UC Extension

2223 Fulton Street (Berkeley)

Contact: Tony Vigo or

Ellen Rosenfield, 2-9833

Several courses — some meeting for as
fittle as five weeks and some for an entire

in length and difficulty, and are most
useful in conjunction with tutoring so
that students can receive feedback on
their progress. The Lab's hours are
Monday-Thursday, 8am-6pm: Friday.
8am-5pm; and Saturday, I0am-2pm.
o Handbouk for Foreign TAs

Graduate Assembly

Anthony Hall

Contact: TA Training Project,

2-2877

The Grad Assembl. has compiled

semester — train in
GSIs and faculty in oral English skills,
UC Extension charges a fee for all classes
(ranging from $270 to $1000), and offers
courses in both Berkeley and San Fran-
cisco. Courses focus on various aspects

za

2 handbook for foreizn TAs containing
information on teaching American stu-
dents. Also included is a listing of tutor-
ing and other resources for foreign born
TAs interested in improving their spoken

English.
8

prep in to fill gaps,

correct misunderstandings, etc.

® Keep 2 brief record ot what works
and what doesn’t (e.g., with assign-
ments), this will provide a guide for
making clanges in the next offering
of the course.

® Ask the faculty member to review
comments and/or grades on at least
the first set of essays, problem sets,
quizzes or lab reports, and discuss
with the faculty member critcria for
grading and the best ways to giv$ stu-
dents feedback.

Identify students having difficulty in
the course and give individual help
where  possible, referring  more
diffizult problems to the instructor.
Ask the faculty member to visit sec-
tions at least once during the term to
evaluate strengths and weaknesses
and to make cuggesiions for improve-
ment,

Contact the Office of Educational
Television and Radio to amange to
have a class videotaped to get addi-
tional feedback on teaching (the per-
son to contact is Ann Juell at 642.
2535).

Ask the department to recommend
other resources to help improve
teaching, e.g. departmental orienta-
tions,  workshop/colloquia, 300
courses, the Graduate Assembly,
other units, GS! handbooks,
and journals concerned with teaching.

Foreign GSIs impreve their langusge skills In Subject A class for non-native

speakers of English

A2

Phs. 5 by Daniele Spellman
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A to Z For GSIs

Jon Wagner, COORDINATOR
PROFESSIONAL and COMMUNITY SERVICES
GRADUATE SCI*OOL of EDUCATION

Does experience in preparing students
to teach in swirounding schools suggest
strategies for better preparing graduate
students to teach in this “school™ (UC
Berkeley)? Several of us in the Graduate
Schoo! of Education thought that it
might, and a preliminary assessment of
the course we designed with this in mind
— Education 380: Proit | Training
for Teaching Assistants — encourages us
to think that we were right.

Education 380 itself has been on the
books for some time. Fonaerly it was
used by individual faclty members to
train teaching assistants who worked
with them directly. However. during this
past academic year — with support from
a grant from the Committee on Graduate
Student Instructors — we revised this
course 10 serve as a more general “practi.
wum,” for graduate students from across
the campus who work in “language
intensive subject areas”” such as the
social sciences and humanities.

Our revisions were guided by three
assumptions. First, that courses for
which undergraduate students must do a
great deal’of reading and writing gen.
erate a charactesistic set of teaching chal
lenges, regardless of the academic depart-
ments involved. Second, that teaching

i could confront these chall
with more imagination and success if
they enrolled concurrently in a formal
course which required them to observe,
-describe, and reflect upon their owr
teaching practice. And third, that the
structure of a graduate *, icum”™ was

which desc “xd a varety of effective
teaching te ‘iques, analyzed issues
(such as writig conventions in different
academic disciplines), or examined the
special role played by grad d

term course evaluations. Workshop ses-
sions were also scheduled with Mike
Hardie (Student Learning, Center) on
~when to intervene in the writing pro-
cess,” and with Gordon Cox (Student
Learning Center) on “learning from
text.” Robbie Cohen (The Graduate
Assembly) also came for one session to
diSC‘l_l§S the “professionalization™ of

in college-level instruction. Students
were also given several “field assign.
ments” through which they observed
other classes and analyzed their own
repertoire of teaching practices.

Class scssions were used for three
related puiposes: to discuss cach gradu-
ate student’s current teaching assignment
in terme of issues addressed by the prac-
ticum, 10 review field assignments and
course readings, and as “workshops”
through which students could develop
new teaching strategies and techniques,

The “field assignments™ required stu-
dents to observe other University teach-
ers at work and were guided by a set of
questi about hing practices, the
“shape™ of the class session, student par-
ticipation, etc. For their first observation
Griduate  Student Instructors  (GSls)
selected courses within their own major
field. While this was valuable in some
respects, they found the subject matter
itself to be $0 interesting that they had a
hard time paying attention to the
pedagogic structure of the class. In their
zecond “field assignment,” the GSIs were
asked 10 observe a teacher in a subject
area Quite removed from their own. In
terms of classroom analysis, this assign.
ment was far more successful and gen-
erated-some cxtremely <aluabie insights
into how class sessions can be organized
and taught.

To_conduct the “workshop™ sessions,
technical consultants were recruited from
the Subject A Program, the Office of

1 reasonable way to guide teaching assis-
tants through this process and bring
them into greater contact with the wealth
of teaching expertise present on the
Berkeley campus.

The course we designed niet as a sem-

Educational Development, and the Stu-
dent Learning Center. For example,
Steve Tollefson (Subject A) came for two
sessions to discuss strategies and tech-
niques for “marking student papers” and
“assiging productive essay topics.” At
gnolber session, Barbara Davis (Office of
ducationa! Devel

inar once a week for i Stu.
dents were assigned articles and books

) demonstrated
g mid-

useful techni for

GSls enrolled in the course wyre
enc dto apply techni Q d
through workshops and field observations
to ther own teaching assignments. They
were also encouraged to think through

stimulating and directly applicable to
their teaching assignments. They found
the “workshop™ sessioms to be particu.
larly valuable and reported much the
same about their field assignments.

At the beginning of the semester, stu-
dents were asked to identify the four or
five most important challenges to be
faced in their teaching assignments that
term. At the end of the course, when
asked to reassess this list, they reported
either that they had moved beyond tliese
chailenges or that they had come to see
them as structural elements of teaching
which‘ would require their continued

pedagogical pts and

behind their teaching practices and
behind the new strategies with which
they were becoming familiar through the
course.  Additional discussion and

It was a pl to note that
they all expressed increased confidence in
their ability to teach. and, more impor-
tanty, in their ability 10 learn from their
own teaching experience.

“As one person put it, ‘I've learned to treat the classroom situa-
tion s theatre...in which a lot is going on, only some of vhich 1.
can directly control...and to enjoy it more.’ **

Jon Wagner, Coordinator, School of Education

review were scheduled for subsequent
class meetings. This “back-and-forth™
structure of the class encouraged students
to_constantly examine the i lati

As the principal instructor and archi-
tect for this course, I approached it with
about equal amounts of curiosity and

ship between educational theory and
teaching practice.

One of the more stimulating aspects of
the course — for both students and the
instructor — emerged from examining
teaching issues across the different
dep rep, d  (English,
Anthropology, Politieal Science, ete.).
The variety of subject areas was espe-
cislly evident during the last two wecks
of the term, when each student presented
within the practicum itself a lesson
developed through his or her own subject
area teaching assignment. Analysis of
these presentations revealed a varety of
teaching approaches, each of which could
be effective in its own right, an eatremely
valuable lesson for the developing
teacher,

Student response to the course was

quite positive. Those enrolled reported
that the practicum sessions were both

¢ For wh reason, in
the space of the semester, the graduate
students seemed to move to.a similar
position in terms of their own teaching.
As one person put it, “I've learned to
treat the classroom situation as theater, ,
+ in which a lot is going on, only some of
which I can directly control. , , and to
enjoy it more.”

. 1don't know her students, but I'm wil.
ling to bet that as she gets greater
rewards from her teaching, they will too.
That's a good reason to try something
like this, at least once. The fact that it
might be working is 8 good reason to tey
again. We'll be offering this course again
in fall 1985 and spring 1986, and we will
be developing a similar course for Gra-
duate Student Instructors working in
areas that require demanding quantita-
tive assi ts of undergrad stu-
dents.

TA Training Program
Engineered For Success

F.C. Hurlbut, PROFES:OR
VICE-CHAIR for INSTRUCTION
MECHANICAL ENGINEERING

Approximately five years ago, the
Department of Mechanical Engineering
instituried a seminar for teaching assis-
tants entitled the “Teaching of Mechani-
cal Engineering at the University Level.”
Generally managed by the two deparn-
ment Vice Chairmen, the course is
currently taught by Professor Dan Mote,
Vice Chairman for Graduate Studies,
and myself. ARer four terms of shared
participation, I have identified three cen-
tral goals which direct our approach.

Our first goal is to introduce the teach-
ing assistants to the broad array of com-
ponents essential to the teaching expen.
ence. This is particularly important
since TAs in our department do not give
formal lectures where new material is
developed and do not prepare or read
final examinations. Neverthelss, the
TAs do lead discussions and manage
laboratory sections. In doing so, they
shed new light on troublesome concepts
and analyses. In order to sene the
instructor and their students wril, the
TAs must become famibiar with tie vani-
ous aspects of their cralt. Ca~=iequently
in our seminar we specifically address the
appropriate character of homework, how
to deal with examinations and grading.
as well as finals and term projects.

Providing a forum for discussion of
educational policy and issues of impor-
tance to TAs as instructors and as gradu-
ate students has been our second goal.

We have found it useful to stimulate
such discussion in light of ongoing
faculty concern ar” the more immediate
TA concerr-. Accordingly, seminar par-
ticipants discuss such topics as the prel-
iminary exam process, exploring vanous
degree  programs and  investigating
patameters for dissertations and theses.,

Our third interest has been to provide
a time and place for focused, but often

) frank expressions of opini
Both Professor Mote and ! have profited
substantially from student views of
department  policies and  educationzl
needs, while the students have also
gained new insights and developed new
perspectives.

One particulatly unusual and success-
ful aspect of the seminar it our team
approach. Class members are organized
into teams of three or four, Fach team

Scandinavian Seminar:
Scenes From TA Training

John Lindow, prOFESSOR
SCANDINAVIAN

Marlanne Stolen, viSITING LECTURER
SCANDINAVIAN

The Scandinavian Department faces
an unusual problem in thet it offers
ins'ruction in three foreign languages
{Danish, Norwegian, Swedish) at the
beginning, intermediate, and advenced
levels, often without multiple sections,
and with a relatively small graduate stu.
dent population to draw on for teachers.
Although the languages are closcly
related. textbooks never are, 30 coordi-
nating instruction in the three languages
is difficult. Indeed, it is only in recent
yesrs that coordination across languages
has been attempted, and 1984-85 was the
first year in which a language coordinator
was added to the staff. Her duties
include, besides formal supervision of all

d d f instruction in

develops position paper listing p
and negative aspects of such topics as
formal discussion sections versus indivi.
dual counseling. A presentation is made
by one team member, the ensuing discus-
sion is chaired by a second member and
a five minute wrap-up is given by a third
team member. A one-page Y is

the department, the teaching of a
pedagogical seminar (Scandinavian 300).

All teaching assistants — ordinarily
between 6 and 9 — enroll in Scandina-
vian 300 which meets twice a week, The
first class meeting of the week is devoted

prepared and submitted two weeks Iater.
In our experience. the discussion is lively
and wide-ranging.

Addressing the three major concerns
for TA training with this team approach
ha, made “Teaching Mechanical
Engineering At The University Level” a
particularly useful and valuable too! for
TAs in our department.

top of pedagogical theory and
practice. The second is open for discus-
sion. The small size of the group and
similarities of the languages to be taught
make it possible to anticipate and deal
with many of the common problems new
and even experienced Graduate Student
Instructors (GSls) in our department
face. At the beginning of the term, the
course atiempts to develop a teaching
plan covering the first two weeks of the
semesler to meet essential educational

Of special importance throughout the
term is the devising of language function
sheets which focus on typies! formulsic
expressions for expressing functions such
as greeting, leave-taking, introduction of
self and others, asking for opinions,
expressing Jike and dislike, and o forth.
We also try to equip TA> with the skills
necessary to make optimal use of these
materials, including the social skills
aecessary to promote a classroom aimo-
sphere conducive to relaxed and informal
interaction among the students, ‘and
teaching skills stressing meaningful com.
munication rather than repetitive drills. -

Finally, this training process for TAs
has enabled us 1o construct and accumu-
late a file of usefu! supplementary audio
and video teaching materials. = These
resources allow TAs 1o see and hear
specific instructiona) methods and their
impact on students.
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Video camera eyes GSI and her class: the Office of Educational Television and Radlo

Provides a free videotaplng service for [nstre

thele teaching

who wish (o analy

GSIs Psycl;l For Training

Donald Riley, proFessor.
PSYCHOLOGY

For the past several years, the Psychol.
ogy Department has offered a required
training course for all new Graduate Stu-
dent Instructors (GSIs). The course is
organized and overseen by two faculty
members, but the primary responsibility
for the veek-to-week activities is in the
hands of a senior graduate student with
exteasive experience as a teaching assis-
tant. In previous years the seminar has
run appmximately 12 weeks with the last
part of the semester given over to the
videotaping of GSI performances and
feedback,

During the seminar portion of the
course, a range of topics are discussed
including such issues as: what to do in
the first class meetingshow to aet partici-
pation from students in discussion sec-
tions; how 10 evaluate student perfor-
mance; teaching stylcs and strategies:
pros and cons of the lecturing method:
problems and principles of examination
giving: use of campus facilities as aids to
800d teaching: and ethical issues that
arise in teaching.

Our experience with this course has
led us to several conclusions. First, one
of the most important aspects of the
seminar is that it provides a suppori
group for individuals during their first
feaching experience. The GSIs benefit
greatly from having a forum in which to
discuss their problems and to share solu.
tions. It is probably appropriate that no
member of the faculty be p during

undergraduates who describe what they
look for in good instructors and GSls.
These kinds of discussions make clear
that there is no single answer to the
question of good teaching and simultane-
ously fulill the GSI'S role as an
i diaty b the stud and
the faculty.

Third, the course is more valuabk
when the GSI participants are con.
currently teaching their own secticns.
Those who take the vourse in the fall but
do not teach until the spring benchit less.
This is primarily because new GSls who
are also new students must Jearn many
things about time management: how to
be 2 GSL. a student, and & researcher all
at the same time.

Fourth, the videotaping and feedback
in our experience, more nega-

tive than positive in its eff=ct. New GSs
find it threatening and rather unnerving.
Video feedback may be a more appropn.
ate technique after a GSI has some

Slavic 301:
Video Nyetworking
Helps TAs

Henryka Yakushev, tecruner
SLAVIC LANGUAGES AND LITERATURE

App y 500 enaroll in
first and second year Russian language
classes each year, receiving instruction
from 12 or I3 teaching assistants. in

t d d are not
assistants at all. From the first day of
teaching they have complete responsibile
ity for a class and arc expected to per-
form their teaching duties as best as pos-
sible. Yet prioe to starting their assign.
ments, there is rarely a single Graduate
Student Instructor (GS!) who has taught
before; mest of them have pever even
stood in front of a class. In view of this,
the Slavic Department considers the
teaching assistantship as a kind of

pp hip and provides the TAs

with a carefully designed training pro.

gram which consists of:

® a pre-semester workshop, held during
the last week of summer vacation;

© the seminar practicum, Slavic Teach.
ing Methods, which provides the TAs
with continued supervision.

This seminar practicum, Slavic 30] —
Teaching Meihodology in 'Russian
Instruction, is required for all first time
TAs 33 well as those assigned 10 a new
level of instruction. During weckly
mectings-with-the instructor, GSls dis-

H h

At this meciing the GSls themselves
often comment peroetively about their
instructional msthods in the videotaped
Tesson. The tape piays the role of a mag.
nifying glass for the GSls who tend 1o be
more ¢ntical of their own performances
than any other observer would be, Thus,
the supcrvisor has the task of helping the
Graduate Student Instructor separate
significant problems from things whivh
have little to do with being an effective
teacher and giving the GS! some con.
structive suggestions for cotrecting real
weaknesses.

! have noticed tha: for some Graduate
Student Instructors the first videoteping
scssion scems a paiaful experience. but
the confidentiality of the viewing and
supportive individual discussion seems
to change their attitudes, GS!s often
approach the second taping. held several
weeks after the first, more favorably, pay.
ing less auention to their physical
appearance and the minor details of their
performance.  Repeated videotaping
throughout the semester allows the GSis
to try new techniques and to sec the
changes in their teaching behavior over
ime.

Keeping these tapes for more than one
year allows us to demonstrate concrete
evidence of GSI progress during their
teaching career. The preservation of
these tapes has been made possible by a
grant from the Committee on Graduate
Stwudent Instructors allowing us to pur.
chase a set of our own videotapes which
we may keep and use again as needed,
The Andrew W. Mellon Foundation
Grant received from the Center for
Slavic and East European Studies has
enabled the Slavic Department to acquire
equipment for viewing videotapes.

cuss such topics as practical '3
methods, design of supplmen:ty course

Besides the i diate benefits for the
GSls, the videotapes can become a per.
tool for the training of teschers.

materials, use of the | Y.

“The tape plays the role of a magnifying glass for the
GSIs who tend to be more critical of their own perfor-
1aance than any other observer would ba."

Henryks Yakushev, Lecturer, Slavle Languages

experience and fecls y secure.
While the potential value of videotaping
and feedback is undeniable, the
in which it Is intnduced and how it is
uscd Is of specisl importance. There are
some interesting alternatives to videotap-
ing. We sometimes provide tape simula.
tions of teaching with feedback from an
informed critic. GSIs are encoursged to
visit other classes and sections with
observation checklists 30 that the GSI
can think eritically about what works
and what doesn’t,

During the coming year we will offer
the seminar both In the fall and spring
Having omitted the videotape

these discuesions,

Sccond, perhaps equally important is
that new Graduate Student Instructors
can gain a perspective on varieties of
expectations 2.d approaches to teaching.
Throughout successive weeks, the GSls
in the course meet with faculty members
who discuss their views on good teaching
and what they ity to do, and then with

process and drawing from our experi-
ence, we have concluded that the course
1$ most effectively taught in seven or
cight weeks. New GSls teaching for the
first time that semester will be required
10 take the seminar. We have been
pleased with our training course and
GSlIs have commented on its value and
effectiveness.

coordination with other discussion sec.
tions, and any other pertinent subject.
The Graduate Student Instructors are
given continued guidance and support
through our department’s 300-level train.
ing seminar.

Videotaping plays a substzntial role in
both parts of the GSIs’ training. As their
supervisor, I first used videotapes as an
educational tool in 1983. At the begin.
ning of each semester, all GSIs e video-
taped teaching the same lessor. within
each level of instruction, so inat inter.
perr comparisons of their performance
can be readily made. The videotaping Is
prearranged and covers the entire class-
room hour. A professional camena
operator from the Office of Educational
Television and Radio tapes the session,
focusing on the students as well as the
GSls. Following this procedure the TA
views the tape alone and 1, as the TA
supervisor, also view it ;_)riyltely_. Then

By editing and compiling tapes ol‘chsu':s
conducted during the previous am‘ln'ntf
years, [ am preparing a wide variety of
specialized  “model  videotapes™ and
organizing them into & reference video
hibrary. The library will be composed of
tapes which demonstrate different metho-
dological aspects of teaching. Having
before them a model videotape illustrat-
ing various teaching strategies dealing
with one teaching topic, the GSIs will be
able to choose thoce techniques that
appeal to their personal temperaments
and ways of teaching. The benefit of
such model videotapes is that the Gradu<
ate Student Instructors have a source to
refer 10 and an opportunity to see both a
technique and a topic put {nto practice.
Videotapes have been a tremendous
asset for the Slavic Department. They
have proven to be a useful and versatile
tool in both the short-term and long-term
training of Russian language teachers.

we meet for a

Tune In:

Tips For Viewing Videotape

Videotape evaluation can be a useful
way 1o improve one’s teaching
effectiveness. Graduate Student Jastruc.
tors, or facully members, can arrange for
4 professional camera op 1o video-
tape a portion of their class. The Office
of Educational Television and Radio (2.
2535) provides this videotaping service,
At no charge, to 2l UCB departments
during the hours of 8 1o §, Monday
through Friday.

When arranging the videotaping pro-
cess. it is important to consider the fol.
lowing:
¢ which 15.30 minute section of the

class will be videotaped (beginning.

middle, end);
& where the camera should be focused

(onh;ludenu. on the instructor or on

¢ informing students beforehand that the
class will be taped.

Viewing 4nd analyzing a videotape of
classroor. work can’'be quite rewarding,
but it can also be extremely challenging.
Many people see things they do rot like
about themselves, especially in terms of
physical appearance (eg, weight, pos.
ture, mannerisms). Keep in mind that
these are exaggerated on tape, are less
nolicesble and distracting in real lfe,
and, in any case, have little or nothing to
do with being an effective teacher. A
quick review of a skort segment of the
tape (5-10 minutes) soon after the video-
taping process can help instructors con.
front some of their initial qualms about
viewing themselves on tape.

After this initial review. the instructor
should view the tape again all the way
:pmu;h. focusing on the following ques.
ions;

© how prepared was the instructor?

o did the instructor explain  things
clearly?

® was classtime used effectively?

® what was the nature of the interactions
between the instructor and students?

¢ did students scem interested in the
material and the instructor?

® was the pbysical layout of the class
foom cond'seive to leaming?

© 1o whai extent did students participate
in glzzussions?

o how effective were the instructor's
questions?

ein what ways could the class be
improved?

. In order 1o .iew the class in an objec.

tive manner, consider these topics as

though observing someone else’s teach.

ing.

A ing for and ing a second
videotape later during the semester can

allow the instructor to focus specifically
on improvement. During the second
viewing, Jook for;

o aspects  of teaching which  have
improved;

o new teaching strategies which have
been impiemented.

The Office of Educational Develop-
ment (2-6392) will provide faculty and
GSlIs with evaluation forms and advice
for videotape viewing.

The campus also houses videotape
libraries with pertinent materials for gra.
duate student instruction. The Office of
Educational Television and Radio has a
videotape collection of GS!s and faculty
members teaching in various disciplines.
These can be viewed individually or used
as part of a departmental TA training
program. In addition ETR has a series
of fifieen-minute tapes produced by
UCLA on aspects of effective teaching.

P,
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Scieace: Workshops. 8 handbook and evaluae
tion procedures for TAs.

Robby Coben, Graduate Assembdi Oricnu-
tioa conference, Mu:hm ndr
mktm for TA%; A hagdbook fof fomu

Mu}uh fduu. Carelyn liocm & Low
ndmsm'l’A!o'low«

Committee on Graduate Student Instructors
GRANTS AWARDED FOR 1985-86
GSI Training Grants

ot F N s
com niste
TAS$ in their sections,

Juae McKay & Meredith Pike-Baly, Sub-
: Laagusge

Joct A training for foreign TAS.
Joserph  Mileck, German:  Oricnuati
workshop and semunars for TAs. o

Psychology: week
lnufum""l"l{& Eightoweek sem.

Robert Roblchaux, Bouny: Manwals f
'l’AundMum'l’A "y Mea «

farlanse Stelen, Scandi Resource
ilc for TAs. aavise:

LunD‘AI‘m“rou.EtonomkaM

chemustry TAs.
Education:  300-level

Bernard _ Cifford,
course fol TAs in the soctal sciences, bumanie
ties and professional schools.

10 TAs.

Hesnyka  Yokwber, Slvic usges:
Three-day orientation mbhap fo(li.:!‘.

g&uwa of petholegic ‘ y
mlm’ﬁmum e

Devid Lishorman, Law: Preparing a new
course for legal ] Maks
m&uuumm " of

als for media law
m

Pever Manolens, Social Weifsre: Produci
3 texching vmou“ "ﬂ:‘omn mw 5
alcohol and drug 10

sente of ,,w,"” o

Robert Martla, Converting mai

T o, e s eie
-nlaufc Sre s0vence and Nansgement fof uae
on lIM-xrmmm

UTWCRS ad \akev Gark,
SESAME: Producy wd‘»mum«mu-
tion depicung ue Mronvsl evoln'en of

woilerh culture's perceptions of earth \ad :

asture.

; \h::lh Miskler,

ng & COUME CLAMIAIAE CASRGE Procesees
18 health behanor at 19 individual, commune
ity, issututional sad secietsl levels.

o-wn._o.a... Dramatic Ar: Purchas-
rmwcmmnmm

CdlSclluMcmucmch clase.
o u’cﬁm m%‘m

Easters Studies: lstroduciag osaversstional
mmmwmwhl’uﬁull
course; Vide- ping Turkish dislogues,
?u«uumcsuf% Sysiems aad

Afro-American  Studies:
Eumn‘ computerised biblogrs
Mmhmm pY oe

¥
loy dt?:. Entomelogy: Enablishing 3
nuum for lwlogy 120: Istreduction 1o
Coeparstive Virology,
Michoel Wiseman, Economics: Conducti
umﬁcum«umu'rma:
puter Corporation,

s ; «.. ,a

IO?M and oo.s; Mmbkms.

\"f*—f"

Moders Develops mmmmnuﬂruh u\lo:y
Mueh Lisa, Education: Administrating lolL' a’!..m a6d Neurological Ph;:lolo‘y
course A
qmuocnun for Coputer Scieace 30, !
Tewswo eI S kT T ey T )\
“‘Committee on Texchm; PR S

e OUTSTAND!NG TEACHING ASSISTANT L
. ‘AND TEACHING ASSOCIATE AWARD ~
Depamnenul nomiuﬁons due: !-‘tiday. Mnrch A 1986 e

i lnfomuuon about this awd program is avuhble from the’ A
§ Office of Educational Development. 273 Stephens Hall, 642-6392 * J
I A I .

\"‘sﬁ

e ,,.~.,I“,:‘ ..

Outstanding TAs Stand Out;
Committee Honors Teaching

Recently, the Committee 0n Teaching
con, imthud an lmds program 10
the vital made by

mdulle student {astrectors to teaching

: Y at Berkeley, Through this program, the

CED Instructional Travel (" Committee on Graduate ) COT makes available centificates of dis.

Grants Student Instructors t,nmon for &munop loATeth;

ss0ciates

GSI TRAINING GRANTS selected by their depantments. In 1984

Marla Covieston, Prac . DEADLINE 85, 170 TAs from 435 depariments

n m [PA e B Wt DS A reccived the Outstanding Teaching Assise

for Test Ammy Rmmh ta Dusscl- . e tant Award,

ém Applications for 1986 are due  Recognizing that the criteris for out

J-l Y Diaae Lysch. Jourativm: m‘nlunx Friday, Apeil 11, 1986 cognizing :tw:n;

survey ts at ssocration for 100 mum«on will vuy unon; disciplines,

18 Journatum Peommunicalions’ | | Writte s guldelines. applications and the COT has plm responsbility at the
consultation are available through dewunca ot selecting

xmuln Miltee, Anthro logr: A mo_ the Office of Educations} Devek T and Associates who,

will receive the award, Some depm-
ments charge their depsrimental commit.
tee on teaching or instructional sffairs

with selecting outstanding graduate stue
dent instructors; some units have associ.
sted student organizations that select
TAs for recognition,

Because excellence in praduaie student
instruction is often not formally ack.
nowledged or rewarded, the COT wishes
10 encoursge depariments o participate
in this program. It provides the campus,
as well as the depariment, with & vehicle
for expressing lppmuuou and admira.
tion for excellence in teaching at the gra.
duate studens level, All names submitted
by March 7, 1986 will be eligible for the
1985-86 awards. Depaniments or gradu.
ste chairs wishing 10 recogaize their out.
standing TAs should contact the Office of
Educational Development, 273 Stephens
(2-6392) for xnfomunon and guidelines.

wnd

. e




